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Administrative Procedures in the SLP
Student Information
Please ensure that you carry your student lists and parent/guardian contact information with you at all times.
It is extremely important that you be able to access this information in the event of an emergency. Please
keep in mind that this information is confidential and you are responsible for it at all times.
Safe Arrivals
In order to ensure that all students enrolled in the Summer Learning Program are safe and accounted
for, teachers must record daily attendance and follow up in cases where the student(s) are absent. When
a student is absent and the absence was not reported in advance, attempt to make phone contact with a
parent/guardian/authorized contact concerning the non-arrival in the following suggested order:
home,
• work,
• authorized emergency contact number,
• additional emergency contact number and siblings.
At all opportunities, remind parents/guardians of the need to contact the school prior to an absence. In
addition, emphasize the importance of regular daily attendance. Let your co-ordinator know of any recurring
absences.
Progressive Discipline
Progressive discipline is a GECDSB approach that makes use of a continuum of interventions, supports, and
consequences, building upon strategies that promote positive behaviours. The following are some examples of
the progressive discipline model:
• Review of behaviour expectations
• Verbal reminders/cueing
• Withdrawal of privileges
• Contact with the pupil’s parents/guardians
Where recurring behaviour incidents warrant a teacher contacting a parent, the SLP coordinator should be
informed.
Administration of Prescription Medication
At the initial parent meeting, find out if any students are on any required medication and how parents would
like to have it administered during the Summer Learning Program. The Request and Authorization for the
Administration of Prescription Medication at School (Appendix 1) must be completed by the parent/guardian
and prescribing physician and be in the hands of SLP personnel prior to the administration of medication. In
the event that you have a student who requires medication, it should be kept in a secured and monitored
location so that it is not accessible by students. The site’s SLP Coordinator will designate staff members to
administer medication. A consistent record of administration will be maintained on the School Record of
Administration of Prescription Medication form (Appendix 4) for medication administered by school staff. If
the student shows any side effect from the medication e.g. nausea, the teacher will notify the parent/guardian
and/or contact 911.

Anaphylaxis (Severe Allergic Shock)
Once the parent/guardian identify his/her child with anaphylaxis and the need for an epinephrine
autoinjector, the SLP personnel will:
• Instruct the parent/guardian to have the prescribing physician complete the Request and
Authorization for the Administration of Epinephrine Auto-Injector at School form
• Establish a file of the Anaphylaxis Emergency Plan for every student who has an anaphylactic
allergy. The SLP Coordinator will provide the forms.
• The Emergency Plan will be kept in a place that is highly visible for easy access and a copy carried
with the Educator team to the Recreation Facilities.
• The SLP site personnel will ensure that all staff members and volunteers who have direct contact
with the student are made aware that this student with anaphylaxis is attending the program.
Health and Safety
As with all GECDSB programs, the Summer Learning Program follows our Boards Health and Safety Policy
(BA06) and Health and Safety Management Program. Following the Internal Responsibility System (IRS), it is
the duty of all Summer Learning Program staff to report anything which could be considered a workplace
hazard to their SLP Coordinator. The Program Coordinator shall make every effort to resolve the concern,
including notifying the school Principal or designate and the site custodian.
Reporting Suspected Child Abuse
In accordance with the Child and Family Services Act, any GECDSB Board employee who know or suspects that
a child under the age of 16, or a ward of the Children’s Aid Society under the age of 18, is suffering abuse or is
in need of protection must report suspected abuse to the Windsor-Essex Children’s Aid Society (WECAS) 519252-1171. This includes suspicion and/or proof of a child suffering or at risk of physical harm, sexual
molestation, or exploitation, emotional harm, abandonment, neglect. As an ongoing duty to report, an
employee who has additional reasonable grounds to suspect shall make a further report even if he/she has
made reports with respect to the same child. An employee who has a duty to report shall make the report
directly to the Society and shall not transfer the duty on any other person to report on his/her behalf. If you
are making a report to the Society, you must complete Appendix III – Report Re: Allegations of Child
Abuse/Maltreatment, which is included in the Templates and Forms section of this handbook. This form needs
to be completed and handed to your SLP Coordinator as soon as possible.
Staff Absences
If you are going to be absent, please call your SLP Coordinator as early as possible so that arrangements can be
made to contact a replacement for the day. Absences are not paid during the Summer Learning Program.
Student Injuries
If a student is injured during the SLP instructional day, the SLP teacher is to contact their SLP Coordinator and
the pupil’s parents/guardians immediately. The SLP Coordinator will report the incident to OSBIE (Ontario
School Boards Insurance Exchange) electronically. Where a student is seriously injured, call 911 immediately
to have the child transported by ambulance to the hospital. A teacher or SLP coordinator needs to
accompany the student until parents arrive. Parents/guardians should be contacted immediately.
Workplace Violence
As with all GECDSB programs, the Summer Learning Program follows our Board’s Policy and Regulation (BA-06)

supports protection from Workplace Violence as defined under the Occupational Health and Safety
Management Act. All workers must report workplace violence incidents and concerns directly to their
supervisor. This includes summoning assistance to first deal with any immediate hazard followed by a
Workplace Violence Report Form within 24 hours. Please let your SLP Coordinator know immediately of such
an incident and s/he will follow GECDSB protocol to report, investigate, address and take the necessary steps
to prevent a re-occurrence.
Concussion Protocol
As with all GECDSB programs, the Summer Learning Program follows our Board’s Policy and Regulation (AD-49)
in responding to any and all incidents which may have had the potential to cause head injury. The most recent
reference card from “Concussion in Sports” is included as an appendix and will be provided to every educator.
Co-op Students
Co-op students have the following responsibilities:
• Assist with the preparation and clean-up of food
• Prepare resources at Learning Centres/Stations or lessons as directed by the teacher
• Read to and with students
• Support student learning throughout the day
• Support the Recreation Program as needed
• Assist teachers to ensure safe transportation of students
Educators must communicate with the coordinator of the Co-op Program throughout the three weeks.
Educators will be required to complete Co-op Forms for the students. Educators will ensure that Co-op
students are made aware of the appropriate workplace norms for the Summer Learning Program (e.g., attire,
physical contact, cell phone use).
Volunteers
All volunteers who are not students with GECDSB are required to have a TB test and Police Clearance.
Educator teams must advise the site coordinator and the School Administrator of the names of the volunteers
before they begin to volunteer at the Summer Learning site.

Growth Mindset in the SLP
What is it?
Growth Mindset is a belief system that suggests that one’s intelligence can be grown or developed with persistence,
effort, and a focus on learning. Learners with a growth mindset believe that they can learn just about anything. The
focus of a growth mindset individual is on learning, not on looking smart.

Why is it important?
An educator with a growth mindset believes that with effort and hard work from the learner, all students can
demonstrate significant growth and therefore all students deserve opportunities for challenge. Add to this belief an
effective teacher armed with instructional tools that differentiate, respond to learner’s needs, and nurture critical
thinking processes, and you have a recipe for optimum student learning.

What is the role of the educator team?
•

Praise – Every word and action sends a message. It tells children how to think about themselves. Praise effort,
resilience and hard work – not intelligence. An example of growth mindset praise is, “I like the way you tried all
kinds of strategies on that math problem until you finally got it.”

•

Feedback, Persistence and Effort – A growth mindset means that a child will be open to feedback and welcome
it. The teacher should use feedback to help students concentrate on improving their own performance, in small
achievable steps. Remind students that if the work is not hard, they are not learning. Stress that intelligence is
improved by effort and hard work and that we all learn in different ways and at different rates.

•

Learning from Mistakes – Help students value mistakes. Let students know that you appreciate mistakes and it’s
through mistakes that our brains grow. Thomas Edison said, “You must learn to fail intelligently. Failing is one of
the greatest arts in the world. One fails forward to success”.

What do learning opportunities look like in action? Suggestions
include but not limited to:
•

Community building activities (e.g. sharing and celebrating personal achievements, reflection on the morning ,
Tribes activities, etc.)

•
•
•
•

Growth Mindset Morning message (We can do this! Let’s all persevere.)
Goal Setting (e.g., group, independent, academic, recreation, personal, etc.)
Positive Risk Taking with academics as well as recreation
Big Ideas developed through mentor texts (Little Hummingbird, The Magnificent Thing, Flight School, Ten Birds,
The Girl Who Never Made Mistakes, Peaceful Piggies, Going Places, Sky Colour)

•

Any opportunity that reflects persistence, effort and praise using feedback

Possible Tools and Resources
https://www.mindsetworks.com/default.aspx http://growthmindseteaz.org/caroldweck.html
http://www.mathmammoth.com/lessons/value_of_mistakes.php
Ricci, Mary Cay. Mindsets in the Classroom. Prufrock Press Inc., 2013.
Dweck, Carol. Mindset the New Psychology of Success. New York: Ballantine Books, 2006.

DEVELOPING A GROWTH MINDSET

INSTEAD OF….

TRY THINKING….

I’m not good at this.

What am I missing?

I give up.

I’ll use a different strategy.

It’s good enough.

Is this really my best work?

I can’t make this any better.

I can always improve.

This is too hard.

This may take some time.

I made a mistake.

Mistakes help me to learn.

I just can’t do this.

I am going to train my brain.

I’ll never be that smart.

I will learn how to do this.

Plan A didn’t work.

There’s always Plan B.

My friend can do it.

I will learn from them.

GROWTH MINDSET
What is it?
Growth Mindset is a belief system that suggests that one’s intelligence can be grown or developed with
persistence, effort, and a focus on learning. Learners with a growth mindset believe that they can learn just
about anything. The focus of a growth mindset individual is on learning, not on looking smart.
Important Considerations:
•

Praise – Every word and action sends a message. It tells children how to think about themselves. Praise
effort, resilience and hard work – not intelligence. An example of growth mindset praise is, “I like the
way you tried all kinds of strategies on that math problem until you finally got it.”

•

Feedback, Persistence and Effort – A growth mindset means that a child will be open to feedback and
welcome it. Parents and educators should use feedback to help students concentrate on improving
their own performance, in small achievable steps. Remind students that if
the work is not hard, they are not learning. Stress that intelligence is
improved by effort and hard work and that we all learn in different ways
and at different rates.

•

Learning from Mistakes – Help students value mistakes. Let students
know that you appreciate mistakes and it’s through mistakes that our
brains grow. Thomas Edison said, “You must learn to fail intelligently.
Failing is one of the greatest arts in the world. One fails forward to success”.

Inquiry-Based Learning in the SLP
What is it?
Inquiry-based learning is an approach to teaching and learning that places students’ questions, ideas and observations at
the centre of the learning experience. Underlying this approach is the idea that both educators and students share
responsibility for learning.
‘Inquiry-based Learning’ Capacity Building Series May 2013
Why is it important?
Inquiry-based learning provides opportunities for students to move beyond being passive recipients of knowledge to
becoming knowledge builders capable of creative and innovative thinking and problem solving. Through co-learning and
working towards a common goal students and educators are more engaged in the learning, develop a common
understanding and build relationships with one another.
What is the role of the educator team?
Educators play an active role throughout the process by establishing a culture where ideas are respectfully challenged,
tested, redefined and viewed as improvable, moving children from a position of wondering to a position of enacted
understanding and further questioning (Scardamalia, 2002).
Adopting an inquiry stance during the SLP may be as simple as creating a ‘Wonder Wall’ or as involved as a 3 week whole
group inquiry project.
Taking on an inquiry stance means creating learning opportunities with the curriculum in mind while giving strong
consideration to student interests in the planning. What is critical is to then observe how students respond to and
engage with the provocation provided before determining what the next learning opportunity will be. In other words, it
is a reciprocal process of educator move, learner move and so on.
In addition, educators use their professional judgement to best position explicit instruction within the inquiry process as
this remains a critical component of teaching and learning.
What do learning opportunities look like in action?
Some suggestions might be:
•

Wonder Wall: Providing a space on a bulletin board or science backboard for students to post their ‘wonderings’
and their findings

•

Provocation Station: Providing a space in the room where unusual or interesting materials or ideas can be
explored and investigated

•

Whole Group Provocation: Educators can determine a curriculum provocation reflective of student interests and
bring it to the class via either an experience, a piece of text, a video clip, a photo or an artefact along with a
related task to inspire curiosity. Educators then watch the students to determine how to continue with this
topic or whether it should be relegated to a centre (if interest is demonstrated by only a small group) or
abandoned completely (if there is minimal or no interest).

Possible Tools and Resources Inquiry-based Learning Inquiry-based
Learning
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_InquiryBased.pdf
Natural Curiosity: A Resource for Teachers
http://www.naturalcuriosity.ca/pdf/NaturalCuriosityManual.pdf

Explorations: Learning Through Inquiry and Play
Harcourt, Lalie & Wortzman, Ricki. Toronto: Pearson Canada, 2012 www.pearsoncanada.ca/explorations
A Place for Wonder
Heard, Georgia & McDonough, Jennifer
Portland, Maine: Stenhouse Publishers, 2009

Blended Literacy & Numeracy Programming in the SLP
What is it?
Integrating literacy and numeracy learning opportunities throughout the program with an emphasis on your site’s
content focus. GECDSB’s primary SLP focus will be numeracy with all educators integrating literacy opportunities for
students to explore the literacy comprehension strategies of making connections and inferences.
Why is it important?
From an analysis of six longitudinal studies, Duncan and colleagues found that early mathematics skills were more
powerful predictors of later academic achievement in both mathematics and reading than attentional, socioemotional
or reading skills (2007, p. 1428).
What is the role of the educator team?
Educators use their professional judgement and critical thinking to seek both literacy and numeracy opportunities in the
inquiry-based Summer Learning Program.
What do learning opportunities look like in action?
Some suggestions might be:
•

Data Collection: o Have students sign in by recording their name or drawing a picture in answer to a question
e.g., ‘How did you get to school today?’ and then graphing and discussing the results.
o As a part of an inquiry, data can be collected and recorded mathematically

•

Plan procedural writing opportunities, some of these focused on writing math word problems to solve or writing
out the steps taken to solve a number problem.

•

Explore the math kit as a whole group and talk about how the manipulatives could be used mathematically, to
create stories and/or to support inquiry. Manipulatives could be used at various centres for speaking, reading,
writing and mathematics opportunities.

•

Use read-alouds to highlight literacy concepts such as inferencing and making connections while finding ways to
highlight the mathematics within the text as demonstrated in the Marilyn Burns Math and Literature resource.

•

Engage students in Number Talks focused on appropriate number sentences and strategies

Possible Tools and Resources
Math and Literature - By Marilyn Burns and Stephanie Sheffield
Number Talks - By Sherry Parrish
Taking Shape – By J. Moss, C. Bruce, B. Caswell, T. Flynn, Z. Hawes
Maximizing Student Mathematical Learning in the Early Years
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_Maximize_Math_Learning.pdf

Making Space for Students to Think Mathematically
http://www2.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW_SpaceThinkMath.pdf

The Third Teacher
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_ThirdTeacher.pdf

Writing to Learn
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_WritingtoLearn.pdf

Parent Engagement in the SLP
What is it?
Parent engagement occurs when educators invite and enable parents to participate in understanding how
their child is learning. Educators and parents work together as partners to support their child’s learning. This
differs from parent involvement which might be simply contributing to a class bake sale or assisting with
homework at home.
Why is it important?
Research has shown that parent engagement significantly impacts student achievement and growth of each
child.
What is the role of the educator team?
• Get to know your parent community and collaborate to determine optimal parent engagement times,
opportunities and topics.
• Consider and plan optimal ways to allow parents to engage as co-learners with their children.
• Communicate opportunities for parent engagement through the newsletter, blog, or specific
invitations, etc.
What do learning opportunities look like in action?
Some suggestions might be:
•

Parents join their child as they develop questions and research using iPads and other reference
materials on a specific topic

•

Parents engage with their child in a Think-Pair-Share following a Read Aloud and an educator prompt in
a whole-group setting

•
•

Parents participate in learning and playing math games and solving problems with their child
Parents share cultural knowledge and engage in related experiences with the whole group

Possible Tools and Resources
Parent Engagement: Working with Families/Supporting Student Learning
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_parentEngage.pdf
Bringing Marginalized Parents and Caregivers into Their Children’s Schooling
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW_MarginParents.pdf
Supporting Families as Collaborators in Children’s Literacy Development
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW_Familes_Literacy.pdf
Couros, G. (2011). Untapped Resource? Engaging Parents in the Learning Process. Retrieved on January 21,
2011 from: http://georgecouros.ca/blog/archives/tag/ken-leithwood

Balance, Differentiation and Small Group Instruction in the SLP
What is it?
The Gradual Release of Responsibility Model of Instruction indicates a need for modelled, shared and guided
practice before a learner reaches independence with a skill or concept. As a result, it is important to provide a
balanced approach to instruction inclusive of whole group, small group and independent learning
opportunities. Embedded choice reflective of different learning modalities also helps to ensure all learner’s
needs are met. Through data collection and diagnosing student’s current ability levels we are able to plan
flexible and fluid groupings based upon changing student needs.
Why is it important?
We need to meet our learners’ where they are in terms of their interests, learning styles and readiness
(current content knowledge). Through a differentiated and balanced approach with an emphasis on small
group instruction educators can provide precise instruction that will effectively move all learners forward.
What is the role of the educator team?
Educators use their professional judgement and critical thinking to analyse current student learning, interest
and profile data to determine what is best taught through whole group, small group and individual instruction.
What is most important is the real time data collected through observation of ongoing learning opportunities
and reflecting on what grouping and task would optimize learning for all.
What do learning opportunities look like in action?
Some suggestions might be:
•
•

•

•
•

Intentionally planning large group learning opportunities that reflect the needs of most learners in the
class
Intentionally planning 4 small group sessions daily (2 per educator)based on current student learning
data, then reflecting upon what happened in those sessions to plan small group sessions for the next
day
Using the book room, the LLI resource, Number Talks, Leaps and Bounds, other pieces of text (perhaps
inquiry related), and/or materials or props to engage all learners while moving them forward with
skill/concept development
Ensuring small groups are flexible and fluid by continually reflecting upon current student learning data
Ensuring Learning Centres/Stations provide choice, multiple entry points and learning opportunities for
a variety of learning styles

Possible Tools and Resources
Math Kit
•

Provides a variety of manipulatives that can be used for both Literacy & Math centres

Math Work Stations By: Debbie Diller

Debbie Diller Videos for Work Stations Launching
Literacy Work Stations By: Debbie Diller

https://www.youtube.com/playlist?list=PLxaT8VA-NBTtoct7YtodZTJ6BZQsWi3C_
Learning For All – Ministry of Education p. 17-23
http://www.edu.gov.on.ca/eng/general/elemsec/speced/LearningforAll2013.pdf

Infusing First Nations, Metis and Inuit (FNMI) Perspectives in
the SLP
What is it?
There is no single FNMI perspective, history or culture. With over 70 languages and 600 First Nations
communities, there is a wide range of perspectives among Indigenous peoples. There is a great deal of
diversity among FNMI groups: across nations, as well as between communities, within communities,
from family to family, and within families.
Why is it important?
When FNMI content and worldviews are incorporated in the classroom learning experience in a
meaningful and authentic way all learners benefit. Students need to develop an understanding and
respect of contemporary and traditional First Nation, Métis and Inuit cultures and perspectives so that
they can be well-informed, socially responsible citizens.
What is the role of the educator team?
In order to provide opportunities that are educationally relevant and culturally appropriate, teachers are
encouraged to:
• Teach using authentic FNMI historical and contemporary texts which:
o present authentic FNMI voices
o depict themes and issues that are important within FNMI cultures (e.g, tradition, role of
family, importance of Elders, connection to the land, the relationships between individual
and community, the importance of oral tradition)
o incorporate FNMI story-telling features (e.g., circular structure, repetition, weaving in of
spirituality, humour)
• Invite FNMI community members themselves to speak to the students
o For guidelines regarding proper protocol to follow contact Teacher Consultant, Tina DeCastro
• Educate yourself on FNMI issues prior to teaching them.
• Speak of FNMI peoples as a living, breathing community.
• Connect the past to the present
What do learning opportunities look like in action?
•
•
•

Use indigenous texts written from indigenous perspectives during read alouds
Try using circle-teaching approaches in your classes as a way of discussing
Provide opportunities to explore multiple perspectives through a critical literacy approach

Possible Tools and Resources
Getting to Know Turtle Island: Incorporating First Nation, Métis and Inuit Perspectives K-8
Limestone District
http://www.oise.utoronto.ca/deepeningknowledge/UserFiles/File/Turtle_Island.pdf
Aboriginal Perspectives: The Teacher’s Toolkit
http://www.edu.gov.on.ca/eng/aboriginal/elemExpectations.html

Integrating Aboriginal Teaching and Values into the Classroom
http://www.oise.utoronto.ca/deepeningknowledge/UserFiles/File/FNMI_-_Research_Monograph_11__Aboriginal_Perspectives_Toulouse.pdf

Questions to Promote Critical Literacy
http://www.eworkshop.on.ca/edu/pdf/Mod21_critical_literacy.pdf

Our Words Our Ways, The Classroom: A community of learners
https://education.alberta.ca/media/3615876/our-words-our-ways.pdf

The following titles are included as part of the Summer Learning resource inventory.

SUGGESTED A CTIVITIES:
Explain to students that there is rich diversity within Canada’s
Indigenous people. Have students discuss what they learned
specifically about the Dogrib Nation from this book. Engage in
learning about local First Nations in Southern Ontario.
Turn to the last page of the book, and ask the students, “What’s the
most beautiful thing you know about you?” Have students consider
exploring their own gifts and talents. Students could draw, discuss,
write and/or demonstrate “What’s the most beautiful thing you
know about you”.

SUGGESTED ACTIVITIES
:
Explore with students what it means to be a good citizen.
Read the story and review the values displayed in the
book. Have students orally and/or in written form explore
how these values are demonstrated in their own lives.
Students could create a class mural using the illustrators’
artistic style to represent the values discussed.

SUGGESTED ACTIVITIES:
Have students figure out what moon you are currently in. Reread the tale again. See what similarities or differences you
might see in nature right now.
Research the phases of the moon. You could add these to a
class created calendar and see if you can find any evidence to
support changes in nature around full moons.

English Language Learners in the SLP
Who are English Language Learners (ELL)?
“ELLs are students in provincially funded English language schools whose first language is a language other
than English, or is a variety of English that is significantly different from the variety used for instruction in
Ontario’s schools, and who may require focused educational supports to assist them in attaining proficiency in
• English.” (Supporting ELLs, A Practical Guide for Educators,
grades 1-8, p. 5) ELLs can be Canadian-born or newcomers from
other countries.
• ELLs simultaneously learn the language of instruction while also learning the curriculum.
What is important to know about Teaching ELLs?

•

Research indicates that, while it takes a very short time for ELLs to develop social/everyday language,
it can take up to 5 years and sometimes longer for ELLs to become proficient in English. They are not
just acquiring vocabulary and grammatical structures, but also internalizing, expressing and
connecting new concepts; and communicating concepts effectively.

Steps to English Proficiency (STEP) is a framework for assessing and monitoring the language
acquisition and literacy development of ELLs. The STEP oral, reading and writing continua tracks ELLs
progress from STEP 1 (beginning literacy development) through to STEP 6 (Advanced Literacy
Development).
• While students may be at a STEP 3 or 4 in English, they are still acquiring academic language across all
subjects.
What do learning opportunities look like in action?
Some considerations are:
• Use of First Language: The student’s first language is an important resource for them while they are
learning English. ELLs first language is tied to their identity, and encouraging the use of first language
eases the social and emotional transition when adjusting to a new culture and school. Children who
see their L1 acknowledged are more likely to feel confident and take risks. Knowledge learned in L1 is
also more likely to be transferred into English. Some suggested strategies are:
o ELL using a dual picture dictionary or dictionary in their L1
o Pairs/groups of students speaking in their L1 when brainstorming ideas for a writing task o
Student brainstorming ideas in L1 prior to writing it English
• Scaffolding Strategies: Scaffolding builds upon instructional structures to support ELLs as they
advance to higher level proficiencies, skills and understanding. Scaffolding does not change the
complexity of what is being learned but breaks it into manageable parts for learners. Some suggested
strategies are:
o Using graphic organizers when comparing/contrasting concepts or objects that are alike or
different
o Pre-teaching unknown vocabulary prior to reading
o Ask students to explain their experiences they have had or knowledge they have that relates to
the story
o In pairs, have students construct questions prior to reading the story
Possible Resources:
ELL Ministry documents and resources:
http://www.edugains.ca/newsite/ell/index.html

•

Leveled Literacy Intervention in the SLP
What is it?
Leveled Literacy Intervention is a small group, intensive, supplementary intervention system to support struggling
readers and writers. It contains leveled texts and systematically designed lessons to develop reading, writing and
vocabulary skills.
The key components of the LLI program are:
• Leveled books
• Take-Home Books
• Program Guide
• Lesson Guide (Volumes 1 & 2)
• When Readers Struggle: Teaching that Works
Why is it important?
Leveled Literacy Intervention is important as it provides intervention for the early stages of literacy. Research
shows that early intervention is pivotal in closing the achievement gap for students in risk, supporting cognitive
development and enhancing students’ well-being.
What is the role of the educator team?
• Explore all of the components of the Leveled Literacy Intervention Program (e.g., watch the DVD of
teachers implementing the program).
• Consider possible groups of students for the program keeping in mind that the groupings should be
flexible.
• Review the LLI Program Guide and Lesson Guide to make decisions about levels and plan for
instruction.
• Prepare and implement lessons and materials.
• Use observational assessment to plan for future groupings and lessons.
Send possible suggestions to extend their learning at home with their families.
What do learning opportunities look like in action?
Some suggestions might be:
• Incorporate LLI into small group instruction daily.
• Students communicate in small groups to share their knowledge and develop their understanding.
• Differentiate for students in small group lessons by using strategically chosen lessons.
• Create opportunities for students to use strategies from the LLI program at centres throughout the day.
Possible Tools and Resources
Learning for All: A Guide to Effective Assessment and Instruction for All Students, K-12

http://edu.gov.on.ca/eng/general/elemsec/speced/LearningforAll2013.pdf
A Guide to Effective Instruction in Reading, K-3

http://eworkshop.on.ca/edu/resources/guides/Reading_K_3_English.pdf
Guide to Effective Instruction in Writing, K-3

http://eworkshop.on.ca/edu/resources/guides/Guide_Writing_%20K_3.pdf

Leaps and Bounds in the SLP
What is it?
Leaps and Bounds is designed for regular classroom teacher use and provides easily administered diagnostics to identify
specific gaps in students’ conceptual understanding and procedural knowledge. The Teacher’s Resource provides
multiple intervention pathways that go as far back as 3 grade levels to support identifying gaps in student learning.
Open-Ended and Guided lessons are provided based on the identified needs of the students.
Why is it important?
Understanding and ‘doing’ math involves the development of five proficiencies - conceptual understanding, procedural
fluency, strategic competency, adaptive reasoning and productive disposition. Leaps and Bounds supports educator and
student learning in all of these five competencies. The diagnostic assessment involves the use of manipulatives and
provides opportunities for students to demonstrate their thinking, their strategies and their conceptual understanding.
The open-ended lessons provide problem-based interventions that allow students flexibility in developing solutions
while the guided lessons provide structured, step-by-step interventions that are more explicit and precise.
What is the role of the educator team?
•
•
•
•
•
•

Choose a diagnostic assessment tool for a specific topic to identify where students are struggling so
you can determine gaps in learning
Use the Answer Key to identify gaps based on student responses
Read the background information for each topic to identify common errors and misconceptions, and to
address why students might be struggling with a particular topic
Review the Teaching Notes to support the implementation of each activity
Engage in a variety of the supporting activities to help close specific gaps in understanding
Explore the online access to the digital Activity Cards to use a whole group or small group provocations

What do learning opportunities look like?
Learning opportunities for using Leaps and Bounds Grade ½ might include:
• Whole group instruction using the online activity cards as a provocation for math conversations
• Problem-solving opportunities using the Open-ended questions both in partners or as independent work
• Targeted small group instruction based on the results of the diagnostic assessments using the guided instruction
lessons
• Opportunities for parent engagement tasks to support learning together
Possible Tools and Resources
Guides to Effective Instruction in Math
http://www.edugains.ca/newsite/math/guides_effective_instruction.html
Mathies
http://mathies.ca/

Number Talks in the SLP
What is it?
Number Talks are classroom conversations around purposefully crafted computation problems that are solved
mentally. Students do not use paper and pencil or manipulatives to solve the number problem – their responses
are determined using mental math and explained orally. The problems in a number talk are designed to elicit
specific strategies that focus on number relationships and number theory.
Why is it important?
Number Talks provide daily opportunities for students to begin to develop mathematical dispositions and habits of
mind for learning, doing, and applying mathematics. Classroom number talks provide a collaborative forum for
students to

•
•

invent strategies;
generalize individual strategies into personal
algorithms;
• build a conceptual bridge to the standard algorithm.
The introduction of number talks is a vehicle for developing efficient, flexible and accurate computation strategies that
build upon important foundational ideas of mathematics such as composition and decomposition of numbers, our
system of tens, and the applications of properties. (Parrish, S. Number Talks, 2014)
What is the role of the educator team?
• Explore the resource ‘Number Talks’ by Sherry Parrish which is provided to all Numeracy sites and the
excerpt provided to Literacy Sites.
• Watch the videos of teachers as they conduct Number Talks in their classroom.
• Review the sequential lessons in the ‘Number Talk’ book beginning page 67 – 154.
• Consider implementing a daily number talk in your setting even if you are a literacy site. In numeracy sites,
daily number talks are an expectation.
• Select appropriate lessons from the resources while focusing on using the lessons in the suggested progressive
order.
What do learning opportunities look like in action?
Some suggestions might be:
•
•
•
•

Incorporate a Number Talk during whole group morning meetings for 10-15 minutes.
Differentiate for students in small group lessons by using strategically chosen number talks from the resource
Create opportunities for students to conduct number talks with other students perhaps as a learning station
Demonstrate a number talk during a Parent Engagement visit so that parents will understand how a number talk
is conducted and why it is important

Possible Tools and Resources
Number Talks in Action
http://www.youcubed.org/from-stanford-onlines-how-to-learn-math-for-teachers-and-parents-number-talks/
Parrish, S. (2014) Number Talks Helping Children Build Mental Math and Computation Strategies. Math Solutions:
Sausalito, CA.

Learning Goals, Success Criteria, and Assessment in the SLP
What is it?
The Summer Learning Program creates multiple opportunities for educators to gather Assessment for Learning
data in order to identify student learning needs and inform next steps. Educator teams will use student
observations, conversations and their work products to assess where students are and plan how to move forward
in their learning. With students, they can then develop success criteria to support the learning goals and to
provide precise descriptive feedback to ensure student learning. The Summer Learning Program focuses on two
main Learning Goals over the course of the three-week intervention. They are as follows:
Literacy Learning Goal

We are learning to make connections and inferences related to the texts that we read.
Numeracy Learning Goal

We are learning to solve problems using our understanding of counting and quantity.
Why is it important?
Establishing learning goals in the program allows educator teams to focus on GECDSB student learning needs in
precise and differentiated ways for each site while still supporting the learning goals of GECDSB’s Board
Improvement Plan. Success criteria are co-created at each site with students’ needs and interests in mind within
that specific context. Creating on-going opportunities for Assessment for Learning during whole group, small
group and learning station activities gives educators the necessary information to refine their instruction to meet
the students’ areas of need.

What is the role of the educator team?
• Engage with students in conversations during their work process and inquiries to determine
appropriate feedback and questions to move their learning forward.
• Communicate to parents throughout the program what the students are learning in the Summer Learning
•

Program.
Create by the end of the program, an informal written communication indicating each student’s strengths,
areas for growth and next steps to share with the student’s parents. See the Assessment Trifold in the
template section for an example of how this might be accomplished.

What do learning opportunities look like in action?
Some suggestions might be:
•
•

Teachers record anecdotal notes during small group instruction.
While one teacher is facilitating whole group instruction, one teacher observes and record questions and
responses of students in order to plan for the most appropriate next step for learning.

•
•

Teachers refer to learning goals and success criteria during morning messages.
Teachers use programs such as Pic Collage as part of their communication with parents on a weekly basis

Reporting requirements will include:
• Completion of a report to parents that includes information on what learning activities their child has engaged
in, their strengths and next steps for learning
• Completion of the Student Profile for each student in the program to give to the receiving teacher for
September 2017 (see below)

Possible Tools and Resources
Growing Success
http://www.edu.gov.on.ca/eng/policyfunding/growSuccess.pdf

Planning Inquiry with Assessment
Potential Challenges with
Planning
Collaborative Inquiry with
Assessment

Possible Ways of Addressing the Challenges

§

Writing and sharing
learning goals that do
not compromise
the inquiry

§

Promoting
critical
thinking
through
quality questioning

§

Defining and applying
criteria during the
inquiry process

§

Using criteria so that
students can peer- and
selfassess while they
learn

§

§

§

Write the learning goal(s) as:
§ Questions
§ Inquiry-based goals – e.g., “design and conduct an investigation of
…”
§ Exploration – e.g., “examine the relationship between …”
§ Exit card responses near the end of the investigation

§
§
§
§

§

§
§

Anticipate and plan responses that extend thinking for questions
students might ask.
Encourage students to develop and pose their own questions.
Promote learning conversations through peer questioning.
Pre-plan your questions to connect the learning and the doing.
Use question extenders – e.g., “What would happen if …”; “Can you
think of another example?”
Have students list what they are doing as they learn to document the
inquiry process.
Have students predict what they think they might need to know and
be able to do at different stages of the lesson or process.
Anticipate criteria that might evolve early around a goal and employ
an abbreviated form of co-construction early in the learning so that
students can use these criteria to self-assess during the learning.
Focus on one or two criteria from prior learning and apply them for
self-assessment during the learning.
Have students build a list of possible criteria as they progress
through the investigation and select just one to use for selfassessment.

ASSESSMENT FOR LEARNING VIDEO SERIES – Planning Assessment with Instruction Viewing Guide

Robotics in the SLP
What is it?
The LEGO® Education WeDo 2.0 is an easy-to-use program that introduces young students to robotics. Students will be
able to build LEGO models featuring working motors and sensors; program their models; and explore a series of crosscurricular, theme-based activities while developing their skills in science, technology, engineering, and mathematics as
well as language, literacy, and social studies.
Why is it important?
STEM learning shares a strong link with learning through inquiry – another key component of the Summer Learning
Program. Science is everywhere in the world around us. Technology is continuously expanding into every aspect of our
lives. Engineering is the basic designs of roads and bridges, but also tackles the challenges of changing global weather
and environmentally-friendly changes to our home. Mathematics is in every occupation and in every activity we do in
our lives. By exposing students to STEM and giving them opportunities to explore STEM-related concepts, they will
develop a passion for it and possibly consider a role in a STEM field. A curriculum that is STEM-based has real-life
situations to help the students learn. STEM learning also provides links to developing literacy skills through procedural
writing and opportunities to develop critical thinking skills to support inferencing and connections to other learning.
What is the role of the educator team?
• Review the resources and materials in the WeDo Lego kit to familiarize themselves with the contents.
• Explore literacy resources that might be used as a context and a provocation for the construction of various
robots.
• Ensure that the necessary resources are available in your classroom to support robotics’ exploration.
• Consider introducing vocabulary such as design, experiment and model to promote students’ curiosity and
interest in exploring science, technology, engineering (building) and mathematics connections
What do learning opportunities look like in action?
• Provide opportunities for students to explore spatial reasoning activities in the ‘Taking Shape’ resource as a
precursor activity to coding. See the section on Locating, Orienting, Mapping and Coding beginning on page 175.
• Consider showing the video for each robot as a whole group provocation and as a literacy opportunity for
storytelling, making connections and inferring
• Set up space in your classroom for small groups of students to explore building with the robotics kits and to
create contexts for their models
Possible Tools and Resources
Lego
https://education.lego.com/en-us/elementary/explore
STEM Support
http://www.nea.org/tools/lessons/stem-resources.html

Daily Routines in the SLP
DAILY ROUTINE

POSSIBLE
LENGTH

Breakfast Preparation

15 Minutes

Breakfast
Attendance & Safe
Schools Calls

15 Minutes
15 Minutes
One educator
begins First
Whole
Group

First Whole Group
Activity or Lesson

20 Minutes

Differentiated Learning
Stations

55 Minutes

First Small Group
Instruction Sessions

25 minutes
each

IMPORTANT CONSIDERATIONS
Depending on your site and context, routines may vary
- Check food supplies – plan to pick up perishables if necessary.
- Check menu provided for ideas.
- Utilize volunteers for preparation and clean-up if available.
- Offer all students who are hungry something to eat.
- Use either the office phone, the classroom phone or your personal phone to call all absent students’
homes.
- If after 3 tries, you have not been able to make contact with the family, please contact your coordinator and record the absence on the attendance sheet.
- Record students who arrive late on the attendance sheet.
- Ensure that a whole group activity is planned to engage students and provide opportunities for oral
language, exploration of different texts/strategies and number problems to focus on the learning goals
for the program and the success criteria developed at your site.
- Educators will use their professional judgement to determine the focus of the whole group activity
based on student learning needs, inquiry interests and resources available.
- Stations will vary depending on the site focus and on students’ inquiry interests and learning needs.
- Small group instruction should occur during this time.
- Literacy sites may use the Leveled Literacy Intervention (LLI) to support small group instruction.
Numeracy sites may do a Number Talk in a small group if appropriate. Educators may use their own
professional judgment to plan precise small group sessions based on changing student learning needs.
- The expectation is that educators work to provide 4 small group instruction opportunities each day.

Break for DPA

15 Minutes

- Jumpstart Activity Kits are provided at each site to support outdoor or gym activities
- Snack is available each day using the provided menu or educators’ discretion.

Second Whole Group
Activity or Lesson

30 Minutes

- Ensure that a whole group activity is planned to engage students and provide opportunities for oral
language, exploration of different texts/strategies and number problems to focus on the learning goals
for the program and the success criteria developed at your site.
- Educators will use their professional judgement to determine the focus of the whole group activity
based on student learning needs, inquiry interests and resources available.

Second Small Group
Instruction Sessions
and
Differentiated Learning
Stations
Whole Group
Consolidation and
Sharing Time

20 minutes
each

- Literacy sites may use the Leveled Literacy Intervention (LLI) to support small group instruction.
Numeracy sites may do a Number Talk in a small group if appropriate. Educators may use their own
professional judgment to plan precise small group sessions based on changing student learning needs.
- Expectation is that educators work to provide 4 small group instruction opportunities each day.

30 Minutes

- Educators provide opportunities each day to consolidate work from the Learning Stations and from the
whole group activity or lesson.
- Growth Mindset observations could be highlighted each day.
- Students will be encouraged to ask questions of their peers in order to share their thinking with their
each other.

Lunch and Changing for
Recreation

30 Minutes

- Students are to bring their own lunch each day. Ensure that all students have something to eat.
- Students change into their swim suits at the school site before boarding the bus.

Getting on the Bus and
travel
Returning to the School

15 Minutes

- Ensure that student information sheets are carried with the educator team each day or whenever the
students are leaving the building.

15 Minutes

- Students do not change out of their swim suits at the Recreational Facility unless otherwise indicated by
parents.
- Check to ensure that all items are removed from the bus.
- Ensure that all students leave with the designated parent or caregiver.

Dismissal
Late Pick Up Routine

- Educators will stay until all children have left the site. Call contacts and coordinator if no one arrives.

Wonder Boxes in the SLP
What is it?
Wonder Boxes have been created as a resource for the Summer Learning Educator Teams to use during
their Parent Engagement sessions and during their program if they would like. They are designed to
reflect the variety of learning opportunities provided at Camp Wonder. The boxes provide instructions,
supplies and curriculum links for creating six learning centres based on the acronym WONDER.
Provocations are created to encourage students to see themselves as Writers, Observers, Number
Navigators, Dreamers, Explorers and Readers. It is modelled after and reinforces the Camp Wonder
book that is provided to all parents and students during the Summer Learning and Recreation Program.
Why is it important?
Wonder Boxes are designed to encourage parent and student interaction at the June Parent
Engagement session held at participating Summer Learning sites. They provide a hands-on opportunity
for children and their parents to explore the multiple ways learning and inquiry are interwoven.
Wonder Boxes highlight the learning opportunities educators create that are cross-curricular,
interactive and that encourage student choice and curiosity. They also include a possible agenda for the
June Parent Engagement session that outlines important information that parents need for each
specific site as well as the first Newsletter and a Field Trip Permission form that will need to be
completed by all parents. Summer Learning Educator Teams may decide to include the Wonder Boxes
as Learning Stations in their program, especially during the first week of their program as they observe
students’ interests and learning needs in order to determine future inquiry areas that their students
may wish to explore during Camp Wonder.
What is the role of the educator team?
• Explore the Wonder Boxes to familiarize themselves with the contents (included on the back of
this page). Set up the six Wonder Centres in the assigned school area prior to the parents
arriving for the June Parent Engagement Session at their Summer Learning site.
• Ensure that parent information specific to their site is explained and any questions answered during
the June Parent Engagement session
• Distribute the site-specific Newsletter and distribute and collect signed Field Trip Permission
forms.
• Facilitate the Wonder Centres during the Parent Engagement Session to answer questions and
to support parent and student engagement in the activities.
What do learning opportunities look like in action?
Some suggestions might be:
•

Model one of the Wonder Centres during the parent-only section of the Parent
Engagement session to highlight how parents might ask questions and use the materials to
engage their child

Support parents and students in downloading and using the QR reader app
Engage in the various Wonder Centres to support parents and students as they complete
the activities
• Decide how to incorporate the Wonder Centres in the Summer Learning Program at their
site
Possible Tools and Resources
Parents and Inquiry Clip
http://www.thirteen.org/edonline/concept2class/inquiry/explor_sub3.html
•
•

This Wonder Centre kit contains:

•
•
•
•

Centre instruction cards (1 copy)
Newsletter #1 (30 copies)
Technology handouts (30 copies)
Field trip permission form

Writers Centre

•
•
•

25 Postcards (1 per student)
6 pencils
25 stamps (1 per student)

Observers Centre

•
•
•
•

5 magnifying glasses
Objects (pinecone, rock)
2 packages of markers
25 sheets of plain white paper (1 per student)

Number Navigators Centre

•
•
•

5 hundreds charts
6 dice
1 package of markers

Dreamers Centre

•
•

mural paper
1 package of markers

Explorers Centre

•
•

5 ipads
3 QR code sheets

Readers Centre

•

25 Camp Wonder Books (1 per student)

To do ahead:

•
•

Arrange for 5 ipads with QR reader
Find any other objects for the observers centre that you may wish to use as provocations.

Summer Learning Program: Growth Mindset - Half Day Sample
30
minutes

Welcome and Lunch with Students (snacks could be available for students as well)

30
minutes

Welcome, Attendance, Growth Mindset Lesson or Number Talk

50
minutes

Growth Mindset Lesson – P. 107 in ‘Mindsets in the Classroom’ – Guess Box Activity using mystery item
Number Talk - Explain the purpose of a Number Talk to students and introduce the hand signals used. Select
an appropriate string of numbers from the resource to use for the Number Talk.

Reader’s Workshop: Whole Group

Focus: Inferencing/Making Predictions
Text: ‘The Girl Who Never Made Mistakes’
Before: *Introduce 3 words (that link to the main idea) & play hangman to figure these words out with
students ( could be mistake, wrong, worry)
*Think, Pair, Share: pairs use words to make predictions
*Share predictions
During: *Read & Stop 2 to 3 times to model & invite inferencing/predicting
After: *Discuss main idea – introduce the word inferencing to relate to SLP Learning Goal *Discuss
how Beatrice felt about making mistakes. What did she learn in the story?
*Determine why mistakes can be helpful.
*Create a T-chart showing I used to say and Now I say. This can be modelled after the Parent Growth
Mindset Postcard and added to throughout the program.
*Students draw a 3-panel comic strip to describe how they might respond to a friend who just made a
mistake.

40
minutes

Self -Regulated Literacy and Numeracy Stations:
Reading: Students read to a partner and/or self.
Writing: Students explore the materials at the writing centre.
Technology: Students use iPads to explore TumbleBooks or a Literacy App
Art: Students use art materials and begin to create.
Word Study: Students use the letter stamps, play dough and word and letter cards to explore word
patterns and story words.

Numeracy: Students explore the Math Games, and other math manipulatives.
Building Centre: Students explore the Straws and Connector sets and the Solo Cups.
Drama: Students choose roles and act out ‘The Girl Who Never Made Mistakes’ to share with the rest of
the class.

Inquiry: Use the found items in the Wonder Box or bring in additional items to begin creating an

Exploration Centre/Wonder Centre/Discovery Centre equipped with magnifying glasses, paper, markers,
iPads so students can explore items and then begin an Inquiry Journal to record their questions, research
and thinking.

15
minutes

DPA & Pick Up with Parents
Jumpstart Equipment Kit provided for each site.

Summer Learning Program: Full Day Sample
30
minutes
30 minutes

Morning Meeting: Welcome, Attendance, Number Talk or Growth Mindset Lesson
Number Talk - Select an appropriate string of numbers from the resource to use for the Number Talk.
Growth Mindset Lesson – P. 108 – 109 in ‘Mindsets in the Classroom’ with sponge as mystery item

Literacy/Numeracy Workshop: Whole Group
Focus: Numeracy: Problem solving using a variety of counting strategies and operations

Literacy: Determining important details to support inferencing and making connections
Before: Using pictures of a variety of insects (check Google Images), students find a student who also shares half
a picture and then determine the total number of legs for the creature. Create an anchor chart of how many legs
are on each creature.
During: Read the book ‘Centipede’s 100 Shoes’ Pose the
problem:
The centipede sold shoes to five spiders, four beetles, two woodlice, and a grasshopper, with socks for the five
spiders, and with enough shoes and socks left for two worms. We know how many legs each of these creatures
has, so did the centipede sell all of his shoes and socks or did he have some left? On your paper, show your
thinking.

30 minutes

The problem can be typed on paper and pasted on ½ a piece of chart paper. Students solve the problem on the paper
with a partner. As students finish they move to Independent Reading. Teachers can use this time to review student work
to decide on how they might consolidate the problem.

15 minutes

DPA and Snack

60 minutes

Reader’s Workshop: Independent Reading (All students read for at least 10 minutes )
Self –Regulated Blended Literacy and Numeracy Stations:
Students can continue with the Stations as they were set up on Day 1 or you could add one or more of the
following prompts if you think your students are ready:
Reading: Students read to a partner and partner uses the Q-Chart to create 3 questions to ask the
reader. Switch roles.

Writing: Provide folded booklets for students to write a pattern story imagining that they are one
of the other insects in the story. How might the story be different?

Technology: Provide iPads for students to explore Literacy and Numeracy apps.
Art/Drama: Students use art materials to create models of insects or create an imaginary insect.
Students name their insect and investigate or create the habitat, food, life cycle.

Number Sense: Using insect images from Google Images as manipulative, students create
number problems for fellow students to solve. Students exchange questions to complete.

Patterning and Algebra: Create pattern cards using insect images and have students determine
the type of pattern and how the cards are the same or different from each other.

Data Management: Investigate the insect images and record the number of legs each insect has
in the appropriate column of a chart.

Inquiry: Using books, insect pictures and the iPads, students investigate the various insects in the
book or other insects that interest them. Students then begin an Inquiry Journal to record their
questions, research and thinking.

‘Centipede’s 100 Shoes’ may generate interest for a number of days. If this is the case with your class, you
may consider extending the learning with any of the above suggestions in whole group, small group or
learning stations.

Small Group Instruction
Focus:
Students:

Feedback/Next steps:

Small Group Instruction Focus:
Students:

Feedback/Next steps:

30 minutes

Consolidation of ‘The Centipede’s 100 Shoes’ : Whole Group

30 minutes
40 minutes

Lunch
Writer’s and Researcher’s Workshop:
Focus: Research on Insects using iPads, Smartboard, books

1. Students are invited to share their thinking and their charts.
2. Collaboratively group student work according to problem solving strategies and/or operations used.
3. Work with students to name the different strategies and create or add on to an Anchor Chart of
Problem-Solving Strategies
4. Ask students to reflect on how challenged they were by this problem by completing an Exit Ticket (Hhard, E-easy, M-medium) to assess their confidence in problem-solving.

Before – Talk about the insects in ‘The Centipede’s 100 Shoes’. Create a KWL Chart
During – Talk about the steps to questioning and researching (Q-chart, QR codes)
Students use the various resources to find answers to their questions with educator support.
After – Students share their information on the insects.

60 minutes

Self – Regulated Literacy and Numeracy Stations: (see above)
Small Group Instruction Focus:
Students:
Feedback/Next steps:

20 minutes

.

Students:
Feedback/Next steps:

Sharing/ Mini-Lessons:
•

•
•

15 minutes

Small Group Instruction
Focus:

Observe students during Literacy and Numeracy Stations and highlight students’ work that would be
beneficial for all students (specific organization, unique demonstrations of understanding from
something done in the Stations)
Debrief how the morning went and what worked and didn’t work.
Alternative: Number Talk or Growth Mindset lesson from above

DPA and Pick Up with Parents

Summer Learning Program – Half Day Sample
15 minutes

35 minutes

Welcome, Attendance, Growth Mindset Lesson or Number Talk

Growth Mindset Lesson – P. 108 in ‘Mindsets in the Classroom’ – Guess Box Activity using the sponge
Number Talk - Review the hand signals introduced yesterday. Select an appropriate string of numbers from
the resource to use for the Number Talk.

Reader’s Workshop: Whole Group

Focus: Inferencing/Making Predictions
Text: ‘Walter Was Worried: by Laura Vaccaro Seeger
Before: Talk to students about how they feel about coming to Camp Wonder. Record the words they
use to describe their feelings on cue cards. Have students sort the cards in a T-chart into Positive
Feelings and Not-So- Positive Feelings.
During: Read the story, ‘Walter Was Worried’ once to enjoy the story and pictures. Re-read the story a
second time, stopping to note the words that describe feelings and add them to the Feeling Words
Anchor Chart. Draw attention to how the words are spelled out on each of the faces in the book. After:
Introduce the Q-chart and model how it is used to help generate questions about the story. Post the Qchart in the classroom. Ask students to create 3 questions to ask a friend about their feelings. Students
work in partners and share their questions and answers orally. If time permits, switch to another
partner and repeat.

50 minutes

Reader’s Workshop: Independent Reading (All students read for at least 10 minutes )
Self -Regulated Stations: (Students can continue with the Stations as they were set up on Day 1
or you could add one or more of the following prompts if you think your students are ready):
Reading: Students continue to read independently or to a partner.If with a partner, then each creates 3

questions using the Q-chart to ask each other. If reading independently, then record 3 wonderings about
their reading.

Writing: Students use the paper, pencils and markers to create a poster to celebrate how making
mistakes to learn as discussed the previous day in the book ‘The Girl Who Never Made Mistakes.

Technology: Students use iPads to explore TumbleBooks or one of the Math Apps
Art: Students use art materials to begin to create a face that describes a feeling they have experienced
or are experiencing modeled after the pictures in the book.

Word Study: Students use the Mystery words from Reader’s Workshop and other words from the story
to create all the 2-letter words, 3-letter words and 4-letter words they can find within the word (ie:
worried – I, or. ore, rod, rid, row, ride, )

Numeracy: Students explore the Math Games and other Math Learning Centres.
Inquiry: Use the found items in the Wonder Box or bring in additional items to begin creating an

Exploration Centre/Wonder Centre/Discovery Centre equipped with magnifying glasses, paper, markers,
iPads so students can explore items and then begin an Inquiry Journal to record their questions, research
and thinking.

Small Group Instruction
Focus: Assessment for Learning

Small Group Instruction
Focus: Assessment for Learning

Feedback/Next steps:

Feedback/Next steps:

Leaps and Bounds Intervention Lesson from
kit provided Students:

15 minutes

Leaps and Bounds Intervention Lesson from
kit provided Students:

DPA & Break Jumpstart Equipment Kit provided for each site.

25
minutes

Writer’s Workshop

25
minutes

Independent Writing:

Focus: Descriptive Words and Alliteration
Return to the text Walter Was Worried and highlight the Descriptive Language used to describe feelings.
Highlight the alliteration used in the book –every child’s feeling begins with the same letter as their name.
Using the Anchor Chart created earlier, model sentences that would work and have students try to find feelings
that match the initial letter of their name.
Students work on completing 2 sentences describing their feelings modeled after Walter Was Worried. One
page could describe a ‘Not-So-Positive Feeling’ and one a ‘Positive Feeling’ using the first letter of their name.
Educators support students with the development of their sentences.

Self -Regulated Literacy Stations:
50
Reading: As above
minutes Writing: As above. OR students continue to work on their Walter Was Worried sentences.
Technology: As above
Art: Students use art materials to begin to create a face that describes a feeling they have experienced or are
experiencing modeled after the pictures in the book.

Word Study: As above
Numeracy: As above
Inquiry: As above
Small Group Instruction
Focus: Assessment for Learning

Small Group Instruction
Focus: Assessment for Learning

Feedback/Next steps:

Feedback/Next steps:

Levelled Literacy Intervention Lesson from
kit provided Students:

Levelled Literacy Intervention Lesson from
kit provided Students:

10
minutes

Whole Group Consolidation and Sharing from the morning

30
minutes

Lunch, Change into swim suits, Line up for bus

2 hours

Travel to Recreation Site, Recreation Program and return to school

15
minutes

Dismissal and Pick Up.

Students share their work and teachers could use pictures of the morning projected on the Smartboard to
highlight specific learning and invite students to share with the whole group. Highlight examples of Growth
Mindset evident during the morning.

Sum

Summer Learning Program – Half Day Sample
Morning Meeting: Attendance, Review Plan for the Day, Number Talk or Growth Mindset Lesson Number Talk 15
Explain the purpose of a Number Talk to students and introduce the hand signals used. Select an appropriate string of
minutes
numbers from the resource to use for the Number Talk. Growth Mindset Lesson – P. 107 in ‘Mindsets in the Classroom’
35
Problem Solving: Whole Group
minutes
Focus: Number Sense
Minds On: Mix and Mingle: o
What do you know about the
number 100?
o When do you use the number 100?
Working On It: Read Aloud: ‘One Hundred Hungry Ants’
Discuss: what different ways did the littlest ant arrange his friends?
Question: (already recorded on half sheet of chart paper for each pair of students) How many
different ways can ____ ants be arranged in rows with no ants left over?
Teacher’s Instructions:
“I would like you to work with a partner and explore a different number of ants and how many different ways your
number of ants could be arranged in different rows. You can choose 12, 24 or 60 ants. If you would like to choose a
different number, check with me first. You can use the bingo chips or the blocks to help you with your problem solving.”
Students work with partner to solve the problem recording their work on the chart paper.
35
Self -Regulated Numeracy Stations: Students can continue with the Stations as they were set up on Day 1 or you could
minutes add one or more of the following prompts if you think your students are ready:
Problem Solving Extensions:
Create a word problem for the following number sentences: 5 + 6, 18 – 7, 12 + 3, 15 – 9. Have a friend solve your word
problem..
Math Games: 1. Connect 4 2. Yahtzee 3.Snake & Ladders
Patterning & Algebra:
Using Math Kit manipulatives, students select materials to create and then draw examples of patterns growing,
shrinking, AB, ABC, AABB, ABCD, ABBC, etc.
Geometry & Spatial Sense:
Provide Tangram pieces from the math kit and have students create pictures using the various shapes.
Number Sense & Numeration:
Hundreds Chart Game from Wonder Box
Measurement:
Students trace their feet and hands, cut them out and use them to measure different items in the classroom.
Data Management & Probability:
Students create a spinner divided into quarters with a different item in each quadrant. Attach a spinner and record the
number of times it lands on each quadrant.
Inquiry:
Students use the straws and connectors or connecting cubes to build. Record how they constructed their structure on
Explain Everything.
Small Group Instruction
Focus: Counting or Quantity lesson from Leaps and
Bounds Kit Students:

Small Group Instruction
Focus: Counting or Quantity lesson from Leaps and Bounds
Kit Students:

Feedback/Next steps:

Feedback/Next Steps

15
DPA & Break
minutes Jumpstart Equipment Kit provided for each site.

20 minutes

Problem Solving: Whole Group Consolidation:
Select work to share from students who: worked cooperatively together; recorded their work in an
organized fashion (look for tables, charts, etc).
Key Ideas from Student WorkHighlight different ways students have communicated their thinking

25 minutes

Problem Solving: Independent Work/ Math Game
There are 20 gummy bears on a tray. How many different ways could we arrange the gummy bears
before we eat them?
Math Game:
“Shake & Spill”: different ways to add 2 numbers to make a specific number
‘Shake & Spill’ specific number (5, 8 or 10) of 2-sided counters
Students count how many of each side is shown & represent this on the G.O.

45 minutes

Self – Regulated Numeracy Stations/Centres: (as above)
Small Group Instruction
Focus: Focus: Number Sense Assessment for
Learning
Using the manipulatives, how many ways
can you show me 15, 8, 20?

Small Group Instruction
Focus: Focus: Number Sense Assessment for
Learning
Using the manipulatives, how many ways can you
show me 15, 8, 20?

Students:

Students:

Feedback/Next steps:

Feedback/Next steps:

20 minutes

Sharing/Numeracy Mini-Lesson:
• Observe students during Numeracy Stations and highlight students’ work that would be
beneficial for all students (specific organization, unique demonstrations of mathematical
understanding from something done in the Numeracy Stations)
• Debrief how the morning went and what worked and didn’t work.
• Alternative: Number Talk or Growth Mindset lesson from above

30 minutes

Lunch, change into swim suits and line up for bus

65 minutes

Recreation Program

Text Resources in the SLP
All Sites
PROFESSIONAL RESOURCES:
‘Math & Literature’ By: Marilyn Burns
‘Number Talks’ By: Sherry Parrish
‘Taking Shape’ By: Joan Moss, Catherine Bruce, Bev Caswell, Tara Flynn, Zachery Hawes
‘Listening to Mother Earth and Father Sky’ By: Michele Graveline
COMMUNITY BUILDING & MENTOR TEXTS:
Community Building #1:‘Walter Was Worried’ By: Laura Vacarro Seeger
Community Building #2: ‘Tough Boris’ By: Mem Fox
Community Building #3: ‘I Wish I Were A Butterfly’ By: James Howe
Community Building #4: ‘Yo! Yes!’ By: Chris Racshka
Community Building #5: ‘Not A Box’ By: Antoinette Portis
Community Building #6: What Do you Do with a Problem? By: Kobi Yamada
FNMI READ ALOUD TEXTS
FNMI #1: ‘What’s the Most Beautiful Thing You Know About Horses?’ By: Richard Van Camp and George Littlechild
FNMI #2: ‘The Giving Tree: A Retelling of a Traditional Metis Story’ By: Leah Marie Dorion
FNMI #3: ‘Thirteen Moons on Turtle’s Back’ By: Joseph Bruchac
FNMI #4: ‘The Diamond Willow Walking Stick’ By: Leah Marie Dorion
FNMI #5: ‘Call of the Fiddle’ By: Wilford Barton and Anne Patton
FNMI #6: ‘The Lost Teachings’ By: Michael James Isaac and Dozay Christmas
MINDSET TEXTS
Mindset #1: ‘Peaceful Piggies’
Mindset #2: ‘Happy Hippos’
Mindset #3: ‘Flight School’
Mindset #4: ‘Sky Colour’
Mindset #5: ‘The Girl Who Never Made Mistakes’
Mindset #6: ‘The Most Magnificent Thing’
Mindset #7: ‘Ten Birds’
Mindset #8: ‘The Little Hummingbird’
Mindset #9 – ‘Ish’
Mindset #10 – ‘The OK Book’
Mindset #11 – ‘A Perfectly Messed Up Story’
Mindset #12 – ‘Press Here’
Mindset #13 – ‘On a Beam of Light’
Mindset #14 – ‘ Awesome is Everywhere’
Mindset #15 – ‘Wemberley Worried’
MATH READ ALOUD TEXTS
Math #1: ’10 Black Dots’
Math #2: ‘Centipede’s 100 Shoes’
Math #3: ‘Little House In The Big Woods’
Math #4: ‘Two of Everything’
Math #5: ‘Pigs Will Be Pigs’
Math #6: ‘A Three Hat Day’

MATH READ ALOUD TEXTS
Math #7: ‘Two Ways To Count To 10’
Math #8: ‘Cloak for the Dreamer’
Math #9: ‘The Greedy Triangle’
Math #10: ‘Night Noises’
Math #11: ‘One Duck Stuck’
Math #12: ‘One Hundred Hungry Ants’
Math #13: ‘Only One’
Math #14: ‘Six Dinner Syd’
Math #15: ‘Stay in Line’
Math #16 – ‘Spaghetti and Meatballs’
Math #17 – ‘How Many Jelly Beans’
Math #18 – ‘ The Great Number Rumble’
Math #19 – ‘Pigs in the Pantry’
Math #20 – ‘Bugs by the Numbers’
Math #21 – ‘21 Elephants’
Math #22 – ‘Equal Schmequal’
Math #23 – ‘If’
Math #24 – ‘Animals by the Number’
Math #25 – ‘A Bike like Sergio’s’
Math #26 – ‘Charlie Pie Chart’
Math #27 – ‘Betcha’
Math #28 – ‘Ten Flashing Fireflies

Classroom Supplies in the SLP
All Sites
Pads of Hanging, checked, Chart Paper
Pencils with Erasers
Erasers & Rulers
‘Mr. Sketch’ Smelly Markers
Single Colour Crayola Marker Boxes
Packs of Pencil Crayons
Packs of Crayons
Glue Sticks
Pairs of Children’s Scissors
Pairs of Teacher Scissors & Staplers
Half Lined/Half Blank Student Notebooks
Packs of White Regular Xerox Paper
Boxes of Straws
Cartridge Paper
Sets of Paper Plates
Packages of Paper Bags
Boxes of Popsicle Sticks
Rolls of Masking Tape
Package of Square Standard Size of Sticky Notes: Multi-Coloured
Package of Lined Rectangular Sticky Notes: Pale Yellow
Packs of Construction Paper in the Multiple Colours
Recipe Card for Playdough
Variety of Paint
Small Elmer’s Glue
Pipecleaners
Large Blank Index Cards (4 x 6)
Binder Rings
Nice Pencils – Happy Faces
Pointers
Sets of ‘Straws & Connectors’
Sets of Multi-Cultural Hair
Packages of Multi-Cultural Skin Tone Paper
Upper & Lower Case Letter Stampers OR Number Stampers
Package of Multi-Coloured Sentence Strips
Multi-Coloured Ink Pads
Sidewalk Chalk
Small Magnifying Glasses

Additional Resources Available in the SLP
Upon Request
PROFESSIONAL RESOURCES:
Levelled Literacy Intervention Kit
A Place for Wonder By: J. McDonough and G. Heard
Mindsets in the Classroom By: Mary Cay Ricci
Ready-to-Use Resources for Mindsets in the Classroom By: Mary Cay Ricci
SMALL GROUP READING SETS:
Literacy Place: Small Group Shared/Guided Reading Complete Package – Shared Reading packs
Literacy Place: Small Group Shared/Guided Reading Complete Package – Guided Reading packs
INDEPENDENT READING LIBRARIES:
Grade 1 - Independent Classroom Library: Levels A - I
Grade 3 - Independent Classroom Library: Levels J - P
Everyday Book Box – Yellow: K-2
CHAPTER BOOK COLLECTIONS:
Beginning Chapter Books
Chapter Books: Favourites
MATH LITTLE BOOKS:
Grade1 & 2 – Complete Set: 6 copies each of 24 titles
Grade 2 & 3 – Complete Set: 6 copies each of 24 titles

Food in the SLP

•
•
•

Camp participants are asked to bring their lunches every day.
Breakfast and morning snack will be provided at each site.
We consulted with the Windsor Essex County Health Unit to develop a menu (please see reverse).
Therefore, it is important to adhere to the tips and guidelines below.

•

Volunteers, if available, can assist with the set-up and preparation of the food (e.g. toasting bread,
boiling water for oatmeal)

•

Non-perishables and perishable food items:
o Time is given to one teacher at each site to purchase the perishable items. Such items are
listed in the chart below.
o Non-perishables have been sent to each school prior to camp. Such items are listed in the chart
below.

Groceries
Non-Perishables (Pre-purchased)
•

•
•
•
•
•

4 Jumbo packs of Cereal
4 boxes of instant oatmeal (12/box) – peaches & cream,
maple & brown sugar, fruit medley, raisin & spice
90 cheese and cracker combos
6 large bags of multi-grain Tostitos or nacho chips
60 granola bars
60 cheese strings
1 large ranch dressing
1 large jug of salsa
1 large strawberry jam
Cheddar cheese slices (2 packages of 24 slices)
1 large Cream Cheese
3 cans of refried beans
150 water bottles
240 juice boxes

Perishables (To purchase)
Milk
100% Whole Wheat Bread
100% Whole grain/wheat Bagels
Fresh Fruit
Celery & Carrots
Special Snacks (29th & the 17th & other….)

Some tips and guidelines:
•
•

Bread and bagels must be 100% whole wheat or whole grain
Healthy cereals can be mixed with a small amount of a sweeter cereal (e.g. Whole Grain Cheerios
with a few Apple Cinnamon Cheerios; Shredded Wheat with Frosted Mini-Wheats)

•
•
•

Cereals and oatmeal must be main brands such as General Mills or Quaker
Juice served must be 100% juice
If making pancakes, must be whole grain (PC has a whole grain mix). Waffles must also be whole
grain

Summer Learning Program Breakfast & Snack Planning
Monday

JULY 9
Breakfast:
Cheese Sandwiches,
juice
AM Snack:
Granola Bar, fruit,
water
PM Snack:
Cheese & crackers,
fruit, water
JULY 16
Breakfast:
Cereal/Oatmeal,
milk, fruit, juice
AM Snack:
Tostitos with refried
beans and salsa,
water

Tuesday
JULY 3
Breakfast:
Cereal/Oatmeal with
peaches or bananas,
milk, juice
AM Snack:
Tostitos with refried
beans and salsa,
water
PM Snack:
Fruit, cheese strings,
water
JULY 10
Breakfast:
Toast/Bagel, Cream
Cheese, Jam, Juice
AM Snack:
Celery & Carrots with
Ranch Dressing,
water

Wednesday
JULY 4
Breakfast:
Toast/Bagel, Cream
Cheese, Jam, Juice
AM Snack:
Granola Bar, fruit,
water

Thursday
JULY 5
Breakfast:
Cheese Sandwiches,
juice
AM Snack:
Fruit, cheese &
crackers, water

Friday
JULY 6
Breakfast:
Cereal/Oatmeal,
milk, juice
AM Snack:
Celery & Carrots with
Ranch Dressing,
water

JULY 11
Breakfast:
Cereal/Oatmeal,
milk, fruit, juice
AM Snack:
Tostitos with refried
beans and salsa,
water

JULY 12
Breakfast:
Muffins, Fruit,
Cheese Strings, juice
AM Snack:
Granola Bar, Fruit,
water

JULY 13
Breakfast:
Cheese Sandwiches,
juice
AM Snack:
Celery & Carrots with
Ranch Dressing,
water

JULY 17
Breakfast:
Toast/Bagel, Cream
Cheese, Jam, Juice

JULY 18
Breakfast:
Cheese Sandwiches,
juice
AM Snack:
Granola Bar, fruit,
water

JULY 19
Breakfast:
Muffins, Fruit,
Cheese Strings, juice
AM Snack:
Celery & Carrots with
Ranch Dressing,
water

JULY 20
Breakfast:
Cereal/Oatmeal,
milk, fruit, juice
AM Snack:
Fruit, Cheese &
Crackers, Water

JUMPSTART GAMES
DAY

Summer Learning Program –
Date:

30
min.

Morning Meeting:
Whole Group Focus:
Minds On:

Working On It:

I hour

Self -Regulated Stations:
Problem Solving Math Games:
Extensions:
1.
1.
2.
2.
3.
3.
4.
4.
5.
5.

Writing Station
1.
2.
3.
4.
5.

Technology
Station:
1.
2.
3.
4.
5.
Small Group Instruction
Focus:
B-

15
min.

Counting
Exploration
Station
1.
2.
3.
4.
5.

Reading
Inquiry:
Station
1.
1.
2.
2.
3.
3.
4.
4.
5.
5.
Small Group Instruction
Focus:
B-

D-

D-

A-

A-

Students:

Students:

Feedback/Next steps:

Feedback/Next steps:

DPA & Break

Spatial
Reasoning:
1.
2.
3.
4.
5.

25 min.

Whole Group Consolidation:
Key Ideas from Student Work-

1 hour

Independent Work/Math Game/Literacy Stations as above

Self – Regulated Stations:

20 min.

Small Group Instruction Focus:
B-

Small Group Instruction Focus:
B-

D-

D-

A-

A-

Students:

Students:

Feedback/Next steps:

Feedback/Next steps:

Sharing/ Mini-Lesson:

GECDSB
Expense Report - Staff
Complete in accordance with Policy/Regulation BA-15 and Administrative Procedure AP-BA-14

Employee Name:

Employee #

School / Department:
Employee Reimbursement / Mileage
Note: Do not include amounts paid with Board Visa / P-card

Transaction
Date

Place, Purpose and Description of Purchase

Total
KM

0

Amt Paid by
Mileage
HST
Personal
Total
included in
Rate=$0.44 Credit/Debit
or Total $$
per km Card
Cash

$

Budget
Code

Total $$

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-
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-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

-

$

-

$

-

$

Reimbursed
by a 3rd
party? Y or
N
See note
below

-

Note: If third party reimbursement is required (i.e. MOE/OPSBA/OASBO etc.) please contact the Accounts Receivable Clerk at ext. 10205.
Business Office only:

Total from above
Adjustments:
Total Reimbursement

Signature of Employee:

Approver's Name (print):

Date Submitted:

Approver's Signature:

Please forward the approved expense form with original itemized receipts to Accounts Payab

$

-

